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The study analyzed whether family influence, gender, and entrepreneurial education would influence
vocational students’ desire to become entrepreneurs. A survey was conducted in 6 vocational schools
in Tasikmalaya, West Java, involving 246 vocational students. Using multiple regression analysis,
findings show that entrepreneurial education has the highest influence (57.5%) shaping
entrepreneurial intention among vocational students, while gender account for 30% influence on
students’ entrepreneurial intention. Male and female students believed that they must be given the
same opportunities for entrepreneurship, yet there are feminine and masculine attributes that
differentiate successful entrepreneurial plans between genders. Lastly, findings show that family
background has the least influence (16%) on entrepreneurial intentions. Respondents disclosed that
there are many choices open to them aside from being entrepreneurs, and they would opt for this choice
instead of following their parents. Nevertheless, they believe in family support through advice and
access to capital. Implications for research, policy, and practice are discussed. This study has shown
evidence that entrepreneurship can be a solution to Indonesia’s high unemployment problem for young
vocational students, but this entails better entrepreneurial education, the provision of gender-equal
opportunities for males and female students, and enhanced family support for entrepreneurial ventures.
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Introduction
Entrepreneurs play a significant role in a country’s development (Neequaye, et al., 2017). Entrepreneurial activities are instrumental
in creating more productive income-generating activities, enhance innovation, business expansion and open job opportunities. Newlyelected second-term Indonesian President Joko Widodo announced that Indonesian markets are widely open for entrepreneurial
ventures to local and domestic entities despite the fact that foreign countries look at the bullish state of Indonesian markets and are
eager to invest (www.kominfo.go.id, 2017). Recognizing this importance, the Indonesian government launched many programs to
spur entrepreneurial growth and increase the ratio of entrepreneurship activities, particularly for Indonesia youths
(www.depkop.go.id, 2017).
This study makes a contribution to context-based research on factors influencing the entrepreneurial intentions of young vocational
students in a rapidly-developing country like Indonesia. There are two justifications for this research. First, Indonesia’s
entrepreneurial base has been growing steadily from 1.6 percent to 3.1 percent. However, this increase is still considered small when
compared to the country’s 260 million population (BPS, 2016). Compared to other Asian countries, Indonesia does not fare well
either; its neighbours have greater number of entrepreneurs like Malaysia (5%), Thailand (4.5%), and Singapore (7%)
(www.kominfo.go.id, 2017). Second, according to the Indonesian Central Bureau of Statistics (BPS) there is a high rate of
unemployment among graduates from vocational schools totaling 8.92% of that population (See Figure 1). Some of the documented
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issues besetting vocational students are: a) lack of available regional and local jobs; b) skills qualification level does not match
industry skills requirements; c) entrepreneurial knowledge is lacking.

Source: Badan Pusat Statistic (BPS) Indonesia February 2018
Figure 1: Unemployment Rate According to Educational Background
Considering their low labor absorption due to these factors (Fatimah, 2018), alternatives proposed therefore were to motivate them
to embark on entrepreneurial activities utilising local resources, and encouraging them to make full use of government-funded
programs targeting and supporting small start-up ventures, for example, for example providing community-based micro credit, also
known locally as Kredit Usaha Rakyat (KUR) that provide low interest loans to small business start-ups. Growing this base is
therefore at the top of the country’s development agenda (BPS, 2016; www.depkop.go.id, 2017) and the government is exerting
effort to increase awareness of the valuable contribution of entrepreneurship program as a key driver of national economic growth.
Therefore, encouraging young people to become entrepreneurs is immensely important to spur local and regional growth, as well as
a significant solution to youth unemployment problems in Indonesia. While the Indonesian government has been relentless in its
efforts to engage young people to become entrepreneurs, there has been limited research on what factors would influence them to
choose this economic pathway. Previous research used organizational and individual factors as variables in the study of
entrepreneurial intentions (see Lee, Wong, Foo, & Leung, 2011; Neequaye, Dechun, Sholihah, & Fynn, 2017), while other studies
show that involvement in entrepreneurial activities may be driven by entrepreneurial education, entrepreneurial family background
and the environment such as the inflence of family and friends (Shirokova, Osiyevskyy, & Bogatyreva, 2015). Moreover, family
background plays a huge role in shaping entrepreneurial intentions (Aldrich & Cliff, 2003). Role modeling for a child to become an
entrepreneur originates from the modelling shown by a parent who is an entrepreneur (Farrukh, Khan, Khan, Ramzani, & Akeem,
2017), affecting the child’s sense of entrepreneurial intention. Many studies have proposed that gender has an influence on behavioral
intentions to be an entrepreneur (e.g. Gupta, Turban, Wasti, & Sikdar, 2017; Nitu-Antonie, 2017; Shinnar, Hsu, & Powell, 2014;
Bergman, Rosenblatt, Erez, & De-Haan, 2011). Entrepreneurship education is a key driver in encouraging entrepreneurship activities
and job creation, especially when job availability is limited (Shinnar, Hsu, & Powell, 2014).
These prevailing studies lend credence to the important factors influencing entrepreneurial motivations but in the case of young
Indonesian vocational students, there is hardly any study conducted on local-based entrepreneurship formation among young
vocational students in Indonesia using the variables of entrepreneurial education, gender, and family background. Based on these
premises, this research aims to answer the question: Would family influence, gender, and entrepreneurial education encourage
entrepreneurial intentions among vocational students in Indonesia? In the ensuing discussion, the article describes the research setting,
followed by a review of the literature, then the research methodology taken to collect and analyze the data, followed by empirical
findings and discussions. The paper concludes with implications to policy and practice.

Literature Review
Family influence
The role of the family on entrepreneurial attitude and intentions has been identified, especially the support of family members in
creating positive influence to build desirability to start a business (Pant (2015). Chlosta, Patzell, Sabine, and Dorman (2012) argued
that an entrepreneurial family can direct children to develop social learning skills and imbibe their values of hard work and
independence. To become a self-employed individual appears from the way parents give informal introduction to business models.
The extent of family exposure to entrepreneurial modelling influences a family member’s preference to become an entrepreneur
(Wyrwich, 2015). For example, children are argued to be thinking of self-employment and entrepreneurship because the family
models it as a source of future occupation (Pant, 2015). In addition, research reveals that having a parent or family member who is
self-employed or is an entrepreneur significantly raises the tendency of individuals to pursue the same path of career path (Bignotti
& Roux, 2018). Those families with business backgrounds have the skills and abilities for an entrepreneurial career (Konig,
Kammelander, & Enders, 2013). Family members provide the inspiration and alternative preference (Dyer, 2006). Parental role
models influence individual career decisions because children are exposed to their parent’s behaviors where they are likely to imitate
them (Schmitt-Rodermund & Vondracek, 2002). Individuals who have strong relationships with family members might obtain
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encouragement and advice to pursue self-employment (Sequeira, Mueller, & McGee, 2007). Therefore, a strong social network
relationship such as the family plays a vital role in influencing individuals’ intention towards creating a new venture (Aldrich & Cliff,
2003). However, research also shows that there are parents who would not let their children become entrepreneurs because their own
aspiration was not achieved; they prefer their children to be employees instead (Zellweger, et al, 2010). Young adults recognize this
parental preference and hence have opened their minds to other possibilities which induce creative, innovative and critical mindsets
(Zhao & Seibert, 2006). According to Bandura (1992) the presence of role models can lead individuals to try similar behavior, or
even create new behavior from the observation of role models. The first hypothesis of this research is therefore:
H1: Family influence affects the entrepreneurial intentions of vocational students in Tasikmalaya, West Java.

Gender
Males and females have their own specific concerns and interest, and this could apply to their career choice to become entrepreneurs
(Sánchez, & Licciardello, 2012). For example, research has shown that men show strong interest and higher risk taking to become
entrepreneurs than women (Joensuu-Salo, Varamäki, & Viljamaa, 2015). Langowitz and Minniti (2007) argue women significantly
display lower risk-taking tendency and entrepreneurial intentions than men. The difference in interest to entrepreneurial activity
emanates from the socially and culturally contracted gender roles of females (Yukongdi & Lopa, 2017). An earlier study (see
Bandura, 1992) suggests that when compared to men, women limit their career aspirations because they believe they have no
capabilities and skills for such ventures. This an unfortunate case as study shows that females who take on ventures that demand
assertiveness contribute highly to the performance of the firm (Arquisola, Shella, & Hutabarat, 2018). Entrepreneurial role models
influence more women than men; thus, it is argued that to enhance attractiveness and desirability to become entrepreneurs, women
need more entrepreneurial role models (Jennings & McDougald, 2007). Additionally, women are inclined to be more process oriented that affect women’s confidence in their entrepreneurial abilities (Karimi, Biemans, Lans, Chizari, & Mulder, 2014). The
core essential qualities of business leaders are that they are independent, aggressive, risk-takers, have autonomy, and being
courageous. Most of these characteristics are found within men (Gupta, Turban, Wasti, & Sikdar, 2017). These are male gender
stereotypes (Shinnar, Hsu, & Powell, 2014) that pervade women’s consciousness: the environment is less favorable for them because
men have the masculine advantage (Langowitz & Minniti, 2007). These negative stereotypes affect women’s decisions as they are
expected to follow prevailing gender norms (Welter, Smallbone, Isakova, & Aculai, 2007). This means that they are expected to
embrace motherhood and being a support to the husband and not as main bread winner (Arquisola, Shella, & Hutabarat, 2018).
Similarly, Díaz-García and Jiménez-Moreno (2010) argue that women have lower self-efficacy and confidence to begin
entrepreneurial activities. Feminine and masculine attributes of gender roles on women and men affect task distribution (Díaz-García
& Jiménez-Moreno, 2010). For instance, due to the perceived masculine character, men are likely to have higher intentions to create
a firm; however, in managing a firm, men need feminine attributes because entrepreneurial activities are process-orientated and need
meticulous behaviors found in women. The opposite case happens for women: when they become leaders, they need masculine
attributes in a leader position that may run counter to expected gender norms, known as a double bind situation confronting females
with agentic abilities (Arquisola, 2017). The second hypothesis of this research is therefore:
H2: Gender influences the entrepreneurial intentions of vocational students in Tasikmalaya, West Java.

Entrepreneurship education
In developing economies like Indonesia, the significance of entrepreneurial education has been highlighted as a fundamental strategy
in developing entrepreneurial skills in order to ‘facilitate employability of graduates and become job creators’ similar to what is being
done in African nations like Ethiopia (Tarekegne & Galeneh, 2019, p. 62). Entrepreneurial education offers knowledge, skills, attitude
and intention that are needed for molding entrepreneurship character (Farrukh, Khan, Khan, Ramzani, & Akeem, 2017; Cox, Mueller,
& Moss, 2002). Entrepreneurship education must begin at vocational schools and needs focusing in higher education; it must be
incorporated into the business and non-business disciplines of engineering and science where students are not sufficiently educated
in the knowledge and skills required for start-ups (Kok, 2004 cited in Tarekegne & Galeneh, 2019, p.70). For example, by doing a
market analysis or writing a business plan as a component of an entrepreneurship course assignment, students are likely to develop
skills and confidence in their ability to understand business landscape factors likely to affect a start - up venture. Similarly, attending
seminars of entrepreneurship influencers enables them to learn techniques and strategies for a successful entrepreneurial path. As
Bergman, Rosenblatt, Erez, & De-Haan (2011) argue, a person’s entrepreneurship intention is driven by social persuasion, feedback,
and discussion forum from people with real-life, relatable experience. Entrepreneurship education gives students positive impact in
terms of the desirability to become entrepreneurs. A study by Foster (2018) indicates that if an entrepreneur wants to succeed in the
creative industry, for example, he/she needs important competencies like relationship competencies, opportunity competencies,
strategic competencies, human competencies and personal strength competencies - these are skill sets that a rigorous entrepreneurial
education can provide, as long as these are also integrated into the vocational schools entrepreneurship curriculum.
Based on Vaizler’s (2011) research, factors influencing students’ mindset about entrepreneur intention is inspired by the
entrepreneurial courses they receive (see also Soutaris, Zerbinati, & Al-Laham, 2007; Lespita, Heblich, Breugst, & Patzelt, 2012).
Moreover, research shows that the duration of entrepreneurial education can create positive impact for entrepreneur’s self-efficacy;
the longer the exposure to such courses, the more exposed students become, informing their mindsets (Shinnar, Hsu, & Powell, 2014).
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Furthermore, entrepreneurial self-efficacy is associated with entrepreneurial education which develops these four determinants:
enactive mastery, vicarious experience, verbal persuasion, and emotional arousal. Students who enroll in entrepreneurship courses
are exposed to these four self-efficacy models. For instance, talking to successful entrepreneurs help students understand coping
strategies necessary for business leading to greater success and increase entrepreneurial self-efficacy (Jun, Qian, Miao, & James,
2014). The duration of entrepreneurship education, the number of times spent by students to learn and their absorption of study
materials have been shown to impact entrepreneurship intention. The main difference is absorption, understanding, and memorized
materials (Chiang & Tomimatsu, 2011). While Minniti and Bygrave (2001) argue that entrepreneurship intention will be stronger if
the relationship with the entrepreneurial education results in creating business ventures, business plans, and learning by doing
experience. The third hypothesis of this research is therefore:
H3: Entrepreneurship education influences the entrepreneurial intentions of vocational students in Tasikmalaya, West Java

Research and Methodology
Research Setting
The city of Tasikmalaya was chosen as research site for this study. Tasikmalaya is one of the cities in the province of West Java,
and considered the largest city in the East Priangan region. Tasikmalaya is close to Bandung, the capital of West Java. The current
governor Ridwan Kamil continues to be committed to improve the welfare of micro, small and medium enterprises. For example, he
launched the Little Bandung program to showcase Indonesia’s finest local creative products such as the Batik textile, Halal – certified
fashion garments and accessories, and various other souvenirs that the region is known for like bamboo-based furniture, leather bags,
and floor mats made from pandan leaves (Pasha, 2018). Collaborations with big e-commerce platforms like Bukalapak have opened
opportunities for local entrepreneurs to venture into the online e-retail markets that enabled West Java products to be sold online.
Many of these creative products come from Tasikmalaya (Khumaini, 2018). For example, in the art of embroidery in Kawalu,
Tasikmalaya, artisans there have vouched that the business was passed down by inheritance, where many generations down the line
continue this art as a hereditary business. It is no wonder that almost every household in the area continue to make this embroidery
(Inibaru.id, 2018). However even with this close proximity to Bandung, Tasikmalaya suffers from high unemployment rate among
the youths. Data from BPS 2018 shows unemployment in productive age in Tasikmalaya reached 6.8% in 2018, from 5.5% in 2017,
and increase of 1.3% in 2018. The high unemployment rate is dominated by vocational high school and senior high school graduates.
This situation occurs because the increase in the unemployment rate is not accompanied by an increase in employment absorption
rates (Sulaksono, 2018).

Profile of respondents
The total number of respondents were 246 vocational students from 6 vocational high schools in Tasikmalaya, West Java, Indonesia.
In terms of gender, majority of respondents (n = 211, 86 percent) were females while the rest were males (n = 35, 14%). In terms of
age, majority of respondents were aged between 16 years old (n = 209, 85%), while the rest are 17 years old (n = 37, 15%). In terms
of family background, half of respondents (n = 138, 56%) came from families who had a business background, and the rest (n = 108,
44%) did not come from family business background.

Data collection
A 5- point Likert scale survey questionnaire was used to collect data on site. Random sampling was used to take advantage of the
presence of students who were scheduled to take the final semester exams. Prior to data collection, the questionnaires were tested for
reliability and validity on 30 students. The instrument was found to reliable with α = 0.822 (reliable if α is between > 0.70 – 0.90).
Then 250 questionnaires were distributed to 6 vocational schools. Response rate was 98 percent where 246 respondents filled up the
questionnaire. The strategy employed for data collection involved the researchers asking permission from the school administrators
to conduct the survey. The researchers also requested the help of a local contact who was actually teaching at the vocational schools.
This local contact was from a local university who teaches entrepreneurship in vocational schools. This local contact also assisted in
distributing the questionnaires to the class. The distribution had to be timed after the students have finished their school semester
exams. The researchers therefore obtained the advantage in which students had enough free time to fill out this questionnaire and can
represent their answers well.

Data analysis
Due to the context-based exploratory nature of this study descriptive statistics using the mean and standard deviation were used to
analyze which of the three operant dimensions (variables) occupied the central place compared to other dimensions, without intending
to accept generally accepted conclusions or generalizations (Arikunto, 2016). Multiple regression analysis was used to make
predictions whether the dependent variables (Sugiyono, 2014). Coefficient of determination (R2 Test) was used as a technique to see
how weak or strong the influence is of independent variables on the dependent variable. This method can show the strength of
independent variables has relationship with dependent variable.
The hypotheses were tested using a) T-Test or partial regression to determine how far the influence of one independent variable
(Family influence, gender, entrepreneurial education) individually in explaining the dependent variable (entrepreneurial intentions);
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and b) F-Test or ANOVA to identify if there is the simultaneous influence of all independent variables toward dependent variable or
not (if F value is less than 0.05. In addition, if F value > F table, Ho will be rejected, Ha will be accepted and vice versa).

Empirical data and analysis
Forty – five percent (45%) of respondents agreed that their family will give them support, advice, and capital if they become
entrepreneurs. Yet despite this, less than a quarter (23%) said they are neutral about the motivation to become entrepreneurs because
their family has a business, or their father or mother is an entrepreneur.
In terms of gender, analysis shows that both male and female respondents believe that males and females should be given the same
opportunity to be entrepreneurs, however it is the female respondents who have the loudest voice in this regard (average 43.6 percent),
while only an average 22 percent of males say they agree to the statement. Female respondents’ desirability to have a business is
higher (54 percent) than males (52%). However, in terms of readiness to start their business, both male and female respondents show
readiness (33 percent). In terms of their belief whether males have greater potential to be entrepreneurs, few female respondents
believe so (15 percent), while more males believe they have greater potential to be entrepreneurs (49 percent). On the belief that
females have greater potential to be entrepreneurs, 25 percent of female respondents believe so, while in the case of male respondents,
very few believe so (8.04%). More importantly, both male and female respondents agree that they lack the practical skills and know
how to start a firm.
In terms of entrepreneurial education, 76 percent of respondents believe in the high importance of teaching entrepreneurial subjects
in all vocational majors in the country. Sixty-six percent of respondents believe that if entrepreneurial education is available, it means
that their school supports their desire to be entrepreneurs. The respondents agreed that entrepreneurship subjects are important for
students especially to give them motivation and insight about entrepreneurship. Entrepreneurship subjects in their school would help
students increase the interest and encourage them to venture into entrepreneurship activities. More than 55 percent of respondents,
both male and females, said that they are ready to become entrepreneurs – it is part of their future goals (71.5%). They believe that
being an entrepreneur bring many advantages to their lives (50%), ensuring greater satisfaction in their future lives (63.8%).
Based on the T-Test result in Table 1, it can be shown that all 3 variables have significant influence toward entrepreneurial intentions.
On family influence, the result of T-test shows 2.871 (greater than T table 1.660). Therefore, the hypothesis on family influence is
accepted. On gender, the result of T -test shows 4.732 (greater than T table 1.660). Therefore, the hypothesis on gender is accepted.
On entrepreneurial education, the T-test results show 8.533 (greater than T table 1.660). Therefore, hypothesis on entrepreneurial
education is accepted. From these results, the family has the least influence on entrepreneurial intention while having access to
entrepreneurial education has the highest influence.
Table 1: Multiple regression analysis- coefficient
Model

Unstandardized
Coefficients

Standardized
Coefficients

B

Std. Error

Beta

(Constant)

3.105

1.623

Total_FI

.161

.056

Total_G

.300

Total_EE

.575

t

Sig.

Collinearity Statistics
Tolerance

VIF

1.913

.057

.152

2.871

.004

.685

1.459

.063

.265

4.732

.000

.617

1.620

.067

.455

8.533

.000

.680

1.471

Source: SPSS 21.0 Analysis Output (2019)
The results in Table 2 show F-value is 91.814 which means greater than F-table 2.65 with a significance level of 0.000, which is less
than α (0.05). It means that family influence, gender, and entrepreneurial education simultaneously influence towards vocational
students’ entrepreneurial intention.
Table 2. ANOVA
Model

Sum of Squares

df

Mean Square

F

Sig.

Regression

2496.245

3

832.082

91.814

.000b

Residual

2193.169

242

9.063

Total

4689.415

245

a. Dependent Variable: EIT
b. Predictors: (Constant), EET, FIT, GT
Source: SPSS 21.0 Analysis Output (2019)
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As shown on Table 3, the value of coefficient determination is 0.527, which is a value between zero and one. This means that 52.7
% of entrepreneurial intentions of vocational students are influenced by the family, gender and entrepreneurial education, while the
rest (46.8%) can be explained by other variables that affect the entrepreneurial intentions but are not included in this research.
Table 3: Coefficient of Determination
Model

R

R Square

Adjusted R Square

Std. Error
Estimate

1

.730a

.532

.527

3.01043

of

the

Durbin-Watson
1.976

Source: SPSS 21.0 Analysis Output (2019)

Findings and Implications
The influence of the family towards entrepreneurial intentions of vocational students
Results show that family influence has significant influence towards entrepreneurial intentions of vocational students. These findings
are corroborated by descriptive analysis showing that respondents believe their decision to choose a future career as an entrepreneur,
where all the risks involved in creating a new business will be strongly supported by their families. They expect the support in the
form of advice and capital to start their small business ventures. These findings confirm previous research (Shen, et.al., 2018) which
emphasized that family support has a significant positive influence on perceived desires and the feasibility of starting a business for
students. For example, those families with business background are likely inclined to have skills and abilities for an entrepreneurial
career (Konig, et.al, 2013) which can be passed on to their children. For vocational high school students, their economic and emotional
dependency on their families and their limited life experience might force them to find the support from their parents when
considering career choice, especially entrepreneurship (Zellweger, Sieger, & Halter, 2010).
However, respondents did not agree that because their family has a business, they will eventually become entrepreneurs themselves.
Very few of them agreed that they will follow their parents (mother or father) to become entrepreneurs too. This finding disconfirms
existing research (Farrukh, Khan, Khan, Ramzani, & Akeem, 2017; Schmitt-Rodermund & Vondracek, 2002) which suggested that
parental modelling as entrepreneurs create a desire in their children to follow their footsteps. Therefore, the family does not
significantly influence vocational students’ intentions to become entrepreneurs because students have their own personal desire to
pursue their own personal path other than being an entrepreneur. Furthermore, it can be argued that students’ informal social network
and access to social media technology are instrumental in making them look for other options to create new ventures other than being
entrepreneurs like their parents (Aldrich & Cliff, 2003). The results confirm arguments by Zhao and Seibert (2006) that young people
have open-minded attitudes towards choice of career path, and will likely use these attitudes in selecting ventures suitable to them
and which induce them to be creative, innovative, and critical to parental influence. Confirming Pan (2015), the choice of
entrepreneurship and their parents’ profession did not really influence students’ intentions for an entrepreneurial career. In this study,
the family has the least influence on entrepreneurial intentions of Indonesian vocational students.

The influence of gender towards entrepreneurial intentions of vocational students
The findings show that there are different beliefs between female and male students in entrepreneurial intentions. Gender has the
second highest influence (30%) to entrepreneurial intentions. Gender influences human personality and how that behavior is
expressed (Joensuu-Salo, et.al., 2015). Data shows that male students have more confidence with their entrepreneurial ability than
female students, confirming research by Langowitz & Minniti (2007). On the other hand, female students have less - convincing
opinions of their capability to start entrepreneurial activities. Male students in this study show higher confidence in starting a business,
similar to findings by Díaz-García & Jiménez-Moreno, (2010) arguing that men tend to think about creating a firm than being
determined to do it. Moreover, both male and female students agreed that being entrepreneurs need to have feminine and masculine
attributes to make the venture successful. This shows that the more a student feels he/she should pursue this path, the greater their
intention or motivation to become one. This finding supports previous research (e.g. Sanchez & Licciardello, 2012) attesting to the
perception that males have higher self-efficacy in terms of starting a new business ventures than females while females have the
desire to become one, however they are stifled by lack of self-efficacy or confidence in the ability to become successful future
entrepreneurs.
The result of gender influence on entrepreneurial intentions need to be given attention by schools, social support, and government to
provide female students with interventions that will boost their confidence with their ability to become entrepreneurs, as this study
shows that they have less confidence about their entrepreneurial ability. Females have many choices to decide what actions to take
that could enhance confidence in their entrepreneurial abilities (Karimi, et.al, 2014). They must capitalize on their inner higher desire
for entrepreneurship. They could rely on family support or take up courses that will increase their skills. A preference for an
entrepreneurial career influences the extent of support from family members (Wyrwich, 2015). This can be applied to females as
well. Thus, it is important to consider family support when planning an entrepreneurial career. Female students can obtain
encouragement, advice, or other forms of support to pursue self-employment career. In sum, students with entrepreneurial intentions
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must be directed or advised to pursue those actions that will influence their future goal to be entrepreneurs. In this study, it is clear
that a generally gender-supportive climate in vocational schools in Tasikmalaya, West Java could drive that pursuit much clearer.

The influence of entrepreneurial education towards entrepreneurial intentions of vocational students
Findings show that entrepreneurial education enhances their entrepreneurial intentions through entrepreneurial courses given by their
schools, enabling them to get knowledge and insights about entrepreneurship. Entrepreneurial education has the highest influence in
this research at 57.5%. The willingness to learn entrepreneurial subject is high among respondents. Students who have a lot of
knowledge and learning about entrepreneurship will have greater entrepreneurial intentions (Vaizler, 2011). This finding corroborates
earlier study (e.g. Jun, et.al.,2014) which argued that entrepreneurial intention is commonly inspired by entrepreneurial courses.
Entrepreneurial education is significantly linked to entrepreneurial intentions consistent with previous research by Lee, Wong, Foo,
& Leung (2011) whose study showed that the important role of entrepreneurship education is to inspire students’ inclination towards
entrepreneurship. Entrepreneurial education provides the students with necessary soft skills about entrepreneurship (for example the
spirit, mindset, attitudes and behavior of an entrepreneur), and the corresponding hard skills (financial planning, budgeting,
marketing, and the use of e-commerce). Entrepreneurial education helps enhance their capability in managing their start- up
businesses, and improve their attitude towards entrepreneurship, in turn, increasing entrepreneurial intentions (Lee, Wong, Foo, &
Leung, 2011).

Implications for Policy and Future Research
Future research could examine what types of entrepreneurial education courses or learning materials will be most beneficial and what
types of teaching methods will work. The government can support vocational schools by proving educators with access to more
updated teaching materials on entrepreneurship, and encouraging better institutional collaborations between vocational schools in so
far as sharing educative entrepreneurial education and teaching methods.
In terms of policy, this study has major implications nation-wide. In many of the big Indonesian provinces, there are many informal
education providers like the PKBM (Pusat Kegiatan Belajar Masyarakat – Center for Community-based Education) which can
provide technical skills training in starting local creative ventures and small cottage industries. The schools can collaborate with
PKBM to obtain more skills-based training because students are more eager to learn hard skills outside schools. PKBM supports the
skills training with certification as well; therefore, vocational students not only obtain hands-on skills learning, they obtain formal
certifications that they can use to apply for alternative employment in case they decide to pursue a non-entrepreneurial career. PKBM
– related training can also enhance informal socialized access to confidence-building activities, adding value to improve their attitude
and mindset such as entrepreneurial self-efficacy in females. Moreover, beyond training, future research could look into why female
students have less confidence to be entrepreneurs, and what singular programs could increase their self-efficacy to be entrepreneurs.
In this study, findings on female students’ lack of self-efficacy is significant. Competencies proposed by Foster (2018) can be used
as a guiding framework for further research, and geared towards both female and male students in order to bring into focus the reasons
for the differences in entrepreneurial intentions between genders.

Conclusions
This study has drawn inspiration from the national government’s agenda increasing the employment opportunities for young
vocational students by promoting entrepreneurship activities as this cohort has the highest rate of unemployment region-wide and
nation-wide. This study therefore has shown evidence that entrepreneurship can be a solution, but this entails better entrepreneurial
education, the provision of gender equal opportunities for males and female students, and enhanced family support for entrepreneurial
ventures. Findings from this study has contributed in raising awareness of the important factors necessary to increase entrepreneurial
intentions among these young cohort, although the factor ‘family influence’ disproves our hypothesis that parental influence would
have a significant influence on vocational students to become entrepreneurs following the footsteps of their parents. The Indonesian
government must therefore focus attention on enhancing entrepreneurial education among vocational schools, provide them and their
students with good quality educators who have teaching experience in teaching entrepreneurial subjects, and create more programs
to broaden student’s insights, knowledge, self-efficacy and intentions toward entrepreneurial activities.
Undertaking this study in one local area was a key limitation of this study, hindering nation-wide generalization, although other
regions have similar problems. Another limitation was that the study did not cover examining educational research materials and
delivery which are important for raising awareness. However, this could be addressed by further research as already emphasized.
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